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Assessment is….

Hybrid of Suskie(2009) , the CIRTL Teaching-as-Research (TAR) framework, and Backward Design (McTighe&Williams, 1998)
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A
t your tables, w

ork on developing m
easurable learning outcom

es.
 

1.A
s an instructor, what do you w

ant to achieve in your course (w
hat is your goal?)?

2.G
iven your goal, 

2.2.2.G
iven your goal, 

G
iven your goal, 

G
iven your goal, 

G
iven your goal, 

G
iven your goal, 

2.

G
iven your goal, 

G
iven your goal, 

G
iven your goal, 

G
iven your goal, 
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�d�Z�������}�P�v�]�Ÿ�À�����W�Œ�}�����•�•�����]�u���v�•�]�}�v �”�‡�’�”�‡�•�‡�•�–�•���ƒ���…�‘�•�–�‹�•�—�—�•���‘�ˆ���‹�•�…�”�‡�ƒ�•�‹�•�‰���…�‘�‰�•�‹�–�‹�˜�‡���…�‘�•�’�Ž�‡�š�‹�–�›���ˆ�”�‘�•��lower order
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(Table 2 adapted from Anderson and Krathwohl, 2001, pp. 67–68.)

Table 2. The Cognitive Processes dimension —  categories & cognitive processes and alternative names 

 

remember understand apply analyze evaluate create

lower order thinking skills higher order thinking skills
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�]�v�š���Œ�‰�Œ���Ÿ�v�P 
�{ ���o���Œ�]�(�Ç�]�v�P
�{ �‰���Œ���‰�Z�Œ���•�]�v�P
�{ �Œ���‰�Œ���•���v�Ÿ�v�P
�{ �š�Œ���v�•�o���Ÿ�v�P

exemplifying 
�{ �]�o�o�µ�•�š�Œ���Ÿ�v�P
�{ �]�v�•�š���v�Ÿ���Ÿ�v�P

classifying 
�{ �����š���P�}�Œ�]�Ì�]�v�P
�{ �•�µ���•�µ�u�]�v�P

summarizing 
�{ �����•�š�Œ�����Ÿ�v�P
�{ �P���v���Œ���o�]�Ì�]�v�P

inferring 
�{ ���}�v���o�µ���]�v�P
�{ ���Æ�š�Œ���‰�}�o���Ÿ�v�P
�{ �]�v�š���Œ�‰�}�o���Ÿ�v�P
�{ �‰�Œ�����]���Ÿ�v�P

comparing 
�{ ���}�v�š�Œ���•�Ÿ�v�P
�{ �u���‰�‰�]�v�P
�{ �u���š���Z�]�v�P

explaining 
�{ ���}�v�•�š�Œ�µ���Ÿ�v�P���u�}�����o�•

���Æ�����µ�Ÿ�v�P��
�{ �����Œ�Œ�Ç�]�v�P���}�µ�š

�]�u�‰�o���u���v�Ÿ�v�P��
�{ �µ�•�]�v�P

���]�+���Œ���v�Ÿ���Ÿ�v�P��
�{ ���]�•���Œ�]�u�]�v���Ÿ�v�P
�{ ���]�•�Ÿ�v�P�µ�]�•�Z�]�v�P
�{ �(�}���µ�•�]�v�P
�{ �•���o�����Ÿ�v�P

organizing 
�{ �.�v���]�v�P�����}�Z���Œ���v����
�{ �]�v�š���P�Œ���Ÿ�v�P
�{ �}�µ�š�o�]�v�]�v�P
�{ �‰���Œ�•�]�v�P
�{ �•�š�Œ�µ���š�µ�Œ�]�v�P

���©�Œ�]���µ�Ÿ�v�P��
�{ �������}�v�•�š�Œ�µ���Ÿ�v�P

checking 
�{ ���}�}�Œ���]�v���Ÿ�v�P
�{ �����š�����Ÿ�v�P
�{ �u�}�v�]�š�}�Œ�]�v�P
�{ �š���•�Ÿ�v�P

���Œ�]�Ÿ�‹�µ�]�v�P��
�{ �i�µ���P�]�v�P

�P���v���Œ���Ÿ�v�P��
�{ �Z�Ç�‰�}�š�Z���•�]�Ì�]�v�P

planning 
�{ �����•�]�P�v�]�v�P

producing 
�{ ���}�v�•�š�Œ�µ���Ÿ�v�P

recognizing 
�{ �]�����v�Ÿ�(�Ç�]�v�P

recalling 
�{ �Œ���š�Œ�]���À�]�v�P
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California State University, Long Beach 
Student Learning Outcomes Relationships 

©2011 Sharlene Sayegh (Sharlene.Sayegh@csulb.edu) 

University Mission Statement: 
California State University Long Beach is a diverse, student-centered, globally-engaged public university committed to providing highly-valued 
undergraduate and graduate educational opportunities through superior teaching, research, creative activity and service for the people of California and the 
world. 

Institutional Learning Objectives  
Foundational & General 
(http://www.csulb.edu/divisions/aa/assessment/institutional_objective.html) 

LEAP Learning outcomes 
Both for GE courses and "regular" courses 
Builds on ILOs 
(http://www.csulb.edu/divisions/aa/ge/) & (http://www.aacu.org/leap/vision.cfm)

Program-level Outcomes 
Builds on LEAP and ILOs 
Specific to each program / department 
Should be posted at: 
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Use the chart below to map your own courses in relation to your Program Learning Outcomes (PLOs). Where do your courses 
introduce, reinforce, or expect mastery of the PLOs? 

Cour ses PLO 1 PLO 2 PLO 3 PLO 4 PLO 5 
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C
urriculum

 M
aps 

M
ary A

llen 1  
E

m
eritus, C

alifornia S
tate U

niversity C
enter for T

eaching and Learning
 

T
he C

urriculum
 M

ap 

�x
F

ocuses faculty on curriculum
 cohesion

�x
G

uides course planning
�x

A
llow

s faculty to identify potential sources of em
bedded assessm

ent 
evidence

�x
A

llow
s faculty to identify w

here they m
ight close the loop

Let’s analyze som
e curriculum

 m
ap patterns

 

I =
 Introduce: learning outcom

es are introduced at a basic level.
  

D
 =

 D
evelop: students 



T
hinnk about a program

 you contribute to. D
oes it have:

 

�x
C

oherence: It’s not a collection of unrelated courses.
�x

S
ynthesizing experiences for students: S

ystem
atic opportunities for students to consolidate learning.

�x
O

ngoing practice of learned skills: T
o avoid deterioration of prior learning

.
�x





C
.

N
orfolk State U

niversity – as described in Cuevas, N
.M

., M
atveev, A

. G
. and K

.O
. M

iller.  M
apping G

eneral
E

ducation O
utcom

es in the M
ajor: Intentionality and T

ransparency. A
A

C
U

 P
eer R

eview
. W

inter 2010. P
p. 10

-
15.

Introduced (I) 
S

tudents are not expected to be fa
m

iliar w
ith the content or skill at a collegiate level. 

Instruction and learning activities focus on basic know
ledge, skills and/or com

petencies and 
entry level com

plexity. O
nly one (or a few

) aspect of a com
plex program

 outcom
e is 

addressed in a given cou
rse.  

E
m

phasized (E
) 

S
tudents are expected to possess a basic level of know

ledge and fam
iliarity w

ith the content 
or skills at the collegiate level. Instruction and learning activities concentrate on enhancing 
and strengthening know

ledge, skills, and expanding com
plexity. S

everal aspects of the 
outcom

e are addressed in a given course, but these aspects are treated separately.
 

R
einforced (R) 

S
tudents are expected to possess a strong foundation in the know

ledge, skill or com
petency 

at the collegiate level.  Instruction and learning activities continue to build upon previous 
com

petencies w
ith increased com

plexity.  A
ll com

ponents of the outcom
e are addressed in 

the integrative contexts.  

A
dvanced (A

) 
S

tudents are expected to possess an advanced level of know
ledge, skill or com

petency at the 
collegiate level. Instruction and learning activities focus on the use of the content or skills in 
m

ultiple contexts and at m
ultiple levels of com

plexity. 
 

D
.

B
ellevue C

om
munity C

ollege, W
ashington

0 
C

ourse does not include instruction on the outcom
e

 

1 
Includes som

e instruction or practice and assessm
ent of the outcom

e 

2 
A

ddresses the ou004 T
w

 e4-3.3(u)fty
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